INTRODUCTION
Guiding students to read primary articles has become an integral part of many undergraduate science courses. Not only does it enrich students' learning experiences and enhance their critical thinking skills, but learning to demystify primary articles also helps to retain undergraduates as science majors (1). Before engaging students in meaningful discussions about primary articles, we often start by coaching the students to see the big picture in the title and the abstract, to identify the question under investigation and the hypothesis in the introduction, to examine the tables and figures carefully, and to evaluate the results and conclusion critically. While the entire article, sometimes including the acknowledgments and references, is being scrutinized thoroughly, the author byline is often overlooked. However, the author byline can best illustrate the connectedness of scientists and the collaborative nature of the science community. This exercise was thus designed to achieve these objectives. Based on The Lure of Bacterial Genetics, A Tribute to John Roth (2), I selected 14 primary articles with authors who, to various degrees, are connected by John Roth (Table 1) . I involved students in my first-year seminar class to minimize the confounding effects of previous knowledge about the scientists included in this activity and about reading primary articles, and I used pre-and postactivity questionnaires to evaluate whether these objectives were met. An additional objective of this activity was to introduce concept mapping to first year college students. It is a shared concern of many college educators that a main reason our students' academic potential is not fully realized is their lack of effective study skills. I have been introducing concept mapping to students in upper-level classes as a way to organize massive amounts of information and to connect seemingly unrelated facts (see Appendix 1). I believe that the earlier students learn about concept mapping, the earlier they can reap the benefits of using it. 
Papers:
Lysogen and sporulation in Bacillus isolates from the Gulf of Mexico. pROCeDURe Students were given a preactivity questionnaire of ten questions (Table 2) using SurveyMonkey before class. In class, we started with an introduction session on what is a concept map and how to construct one. Students then worked in pairs to practice constructing a concept map by using "superheroes" as the focus question. For the author byline activity, each pair of students was given a set of 14 primary articles and a list of 14 scientists, and they were asked to demonstrate the connectedness of these scientists using a concept map, with the names of the scientists being the "concepts" and the papers they published being the "links." Immediately after the activity, we had a questionand-answer session and a class discussion. Students then left to complete the postactivity survey. The entire activity lasted 90 minutes.
CONCLUSION
Before the activity, only half of the students (six) had examined a research paper closely. Both those who had done so and those who had not could describe what should be included in a research paper, and most students (10) knew that more than one scientist is involved in a research endeavor. However, only those who had the experience of examining a paper closely could list the names of sections (introduction, materials and methods, results, and conclusion) that appear in a paper. Neither group had a clear idea about what brings scientists together or the collaborative nature of research. Before the activity, only half of the students (six) had heard of a concept map, and only two had used one. After this activity, most students (11) claimed that they now have examined a research paper closely, all (12) could list the sections of a paper, and all knew that research endeavor is a task of a team. As a class, they could better articulate the advantages and disadvantages of collaborative research and had a clearer idea of how scientists are connected. Furthermore, they all knew what a concept map is and how to construct one (Fig. 1.) Although students were only asked to focus on the author bylines and make connections between the scientists, most spent time going through the entire paper and asked questions such as why there is not a "hypothesis" section and why figures and tables are not right next to the texts where they are mentioned. To answer the questions about how scientists meet and what scientists do, I talked about graduate schools (e.g., how to get in, expectations, and stories about mentors and graduate students that ranged from the funny and uplifting to the dark and depressing), scientific meetings (seminars, poster presentations, social networking), and career options (academia, private sector, government agencies) for scientists. We also discussed how research ideas develop and evolve, the advantages and necessity of collaboration, potential disadvantages of collaboration, and the ethics of authorship. Students also wanted to know whether "M.-K. Liao" in one of the papers was really me. One commented in the survey, "Scientists frequently collaborate together to present data, and many 3. All the information about a research project is often organized in sections in a research paper. In order for your fellow scientists to follow the story of your discovery easily, what are the sections you would use to organize the information? List as many sections as you can think of.
4.
A research paper is in essence a story about a research project. How many author(s) should there be? One author because there is only one narrator for a story. More than one because a research endeavor is a task of a team.
5. Well, as it turns out, a research paper often has multiple authors. What are the advantages and disadvantages of having multiple scientists involved in a research project?
6. What connects scientists who collaborate and publish papers together? List as many types of connections as you can.
7. If you were to create a diagram to illustrate the connectedness of scientists, how would you do it? Propose an idea.
Do you know what a concept map is?
9. Have you used a concept map before?
If yes, how?
Postactivity questions:
1. Have you examined a research paper closely?
2. If you were a scientist trying to report a scientific breakthrough to the scientific community, what should you include in your paper? List all the information you want to include.
3. All the information about a research project is often organized in sections in a research paper. In order for your fellow scientists to follow the story of your discovery easily, what are the sections you would use to organize the information? List as many sections as you can think of. are connected because of this (much like the "Six degrees of Kevin Bacon")." Another student noted, "Scientists write papers with many different people, not just the same ones over and over again." Also, because of the stories I shared, one student wrote, "Scientists are connected by what other scientists they know and spend time with, not just by what they research and what they specialize in." All six groups completed the activity (examining the papers and constructing a concept map) in 20 minutes. All students stated that they could see themselves using concept maps to study in the future. Although we did not discuss the issues of resource distribution among big and small research groups, the current trend of interdisciplinary research as evidenced by joint publications of biologists and non-biologists, and the ethics of all-inclusive author lists in genomics and metagenomics publications, these, and more, are potential interesting topics to explore. In summary, the objectives of the activity were met. I believe that while learning the content of a primary article can excite students about scientific advancements, perceiving the authors as real people in a social network and science as the collaborative efforts of a scientific community may help students see themselves being a part of the scientific progress and inspire them to pursue careers in science.
SUppLeMeNTAL MATeRIALS
Appendix 1: Combined use of a conference program book and concept maps for student exploration of the diversity of microbiology subdisciplines
